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Abstract 
The article presents research that was conducted in order to identify the relationship between the demand of student support 
services and the types of students in Lithuanian colleges. The research was carried out by using a web-based survey. Students 
from all state colleges in Lithuania (N = 487) took part in the research. The results revealed that first year students’ orientation 
courses, language training and community feeling development activities are the most important support services for collegiate 
and non-conformist students. It was also noted that collegiate students need psychological counselling and accommodation 
services. Meanwhile students belonging to the non-conformist type also require career counselling services. The results did not 
show any relationship between the demand of student support services among academic and vocational types of students.  
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1. Introduction 
 
In a number of the Bologna Process documents (Bergen Communique, 2005; London Communique, 2007; Leuven 
Communique, 2009) student support services are emphasised as an important tool for successful implementation of 
the student-centred approach in the European higher education institutions. In the student-centred curriculum more 
attention is given to students’ independent learning, students are shifted from classroom activities to independent 
work. This causes a number of issues: students lose the feeling of being a member of a higher education institution, 
student retention increases and learning motivation decreases. It has been noted that the development of student 
support services at higher education institutions enables successful students’ integration into a higher education 
institution, creates conditions for positive study experience and helps to ensure smooth transition from a higher 
education institution into the labour market (The Bologna Process Implementation Report, 2012). However, the  
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report on the implementation of the Bologna Process aims (2010)  states that:” the importance of student support 
services in European HEIs has been relatively ignored by policy makers throughout the Bologna decade even 
although it is essential for communicating the benefits of the reforms to potential and current students, guiding them 
in constructing more flexible study paths, succeeding in attaining their learning goals and supporting their entry into 
the labour market” (p.82). 
The quality of student support services is closely related to students’ emotional, social and economic needs. The 
review of scientific literature shows that research on student support services (Walsh et al., 2009; Mowes, 2005; 
Report on the implementation of the Bologna Process aims, Trends VI, 2010) usually tends to assess what student 
support services are provided at higher education institutions and how often students use these services. An 
assumption is often made that the more often students use specific support services, the higher quality of the existing 
student support system is achieved. Thus research literature often lacks researches that try to analyse the demand of 
student support services according to the type of student. 
The aim of this research was to identify the relationship between the demand of student support services and the 
type of college students in Lithuania. In order to achieve the research aim the following tasks were set: a) to identify 
the distribution of students’ types in Lithuanian colleges; b) to reveal the profile of different students’ types in 
Lithuania; c) to identify the most significant academic and non-academic student support services for different types 
of students. 
 
2. The Concept of Student Support Services 
Lacovidou et al. (2009) state that student support is one of the dimensions of institutional quality 
assessment of a higher education institution and contains such services as counselling, assistance and guidance 
related to student enrolment into study programmes and career aspects. It is noted in the project “Developing an 
Internal Quality Culture in European Universities’’ (2003) that “student support services offer programmes and 
activities designed to increase student academic performance together with student personal well-being, offering 
members of the University community a range of services that complement the university experience and contribute 
directly to the welfare of individuals” (p. 27).  The glossary of Quality Assurance in Japanese Higher Education 
(2007) defines “learning support” as “a comprehensive support system in a higher education institution which 
enables students to concentrate in studying effectively, such as guidance for taking courses, student counselling and 
advice” (p. 24). LaPadula (2003) defines student support as assistance and information offered to students above and 
beyond their learning materials. In this article student support service is understood as a system of services provided 
at a higher education institution which fulfils students’ emotional, academic and social needs and is a precondition 
for increasing student’s individual welfare and academic success (Sajiene and Tamuliene, 2012). 
In research literature (Morgan, 2012; Prebble et al., 2004), two kinds of student support services are 
distinguished, namely academic and non-academic. According to Morgan (2012), academic student support is 
provided by academic staff, is based on academic decisions and is related to teaching and study problems faced by 
students, while non-academic support involves centralised services provided by a higher education institution that 
are not directly related to academic issues but are important for providing students with appropriate study conditions 
(e.g. psychological counselling, accommodation services, financial support and legal counselling). In order to 
provide students with high-quality support, it is important to develop mechanisms that ensure interaction between 
academic and non-academic support (Morgan, 2012). 
 The report on the Bologna process development (2012)* identifies three common student support 
services available in the European higher education institutions, i.e. academic, career and psychological 
counselling. More student support services which are important for the development of the student-centred approach 
are distinguished in scientific literature (Morgan, 2012; Thompson and Mazer, 2009; Dhilon et al., 2008; Prebble et 
al., 2004; LaPadula, 2003). The analysis of research literature (Morgan, 2012; Thompson and Mazer, 2009; 
Savickiene and Pukelis, 2004; Prebble et al., 2004) helped to identify six services that comprise academic student 
support: career counselling, academic counselling, first year students’ orientation courses, language training 
 
 
* The European Higher Education Area in 2012: Bologna Process Implementation Report 
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services, library services and distance studies services; while non-academic support encompasses such services as 
psychological counselling, accommodation, financial support and law consultations, community feeling 
development activities, health consultations and support for students with disabilities.  
3. Student Typology in Higher Education Institutions 
Nowadays it is difficult for higher education institutions to provide all types of student support 
services. Bahr (2010) points out that higher education institutions are asked to achieve greater educational outcomes 
with fewer resources and notices that clear and comprehensive perception of the nature of student population can 
help policymakers, administrators and other stakeholders to optimise the use of limited resources and to maximise 
the benefits received by students. A number of authors note (Bahr, 2010; Hendel and Harrold, 2007; Dollinger et al., 
2002) that one of the ways to be better acquainted with the needs of students from a particular higher education 
institution is the identification of student types. The identification of student types in a higher education institution 
can also help to reveal the demand of student support services. 
Clark-Trow (1966) student typology based on student identification with the level of a higher 
education institution is widely used in research literature (Hendel and Harrold, 2007; Dollinger et al., 2002). Clark-
Trow (1966, cited from Hendel and Harrold, 2007) distinguishes four types of students: academic, collegiate, 
vocational and non-conformist. According to Dollinger et al. (2002), the academic type of student assigns greatest 
importance to new ideas and the pursuit of knowledge for its own sake and generally aspires to the cultivation of 
intellect. For the academic type of student, a higher education institution is as important as it helps to achieve 
personal development. Meanwhile, the collegiate type of student gives the greatest attention to extracurricular 
activities at a higher education institution. The collegiate type of student believes that participation in campus life 
and activities is as much important as academic work and progress. Students identifying themselves with the 
vocational type perceive college as a necessary step in achieving their goal of a better paid career. These students 
view practical work experience as more important than intellectual discussions at a higher education institution 
(Dollinger et al., 2002). The non-conformist type of student differs from all other types as having the lowest 
identification with a higher education institution. Students identifying themselves with the non-conformist type 
emphasise individual interests and styles, concern for personal identity and are generally critical of and detached 
from their college, faculty and administration (Dollinger et al., 2002). 
Upon generalisation, the hypothesis that students’ types can be one of the indicators determining the 
demand of student support services can be posed. Thus being familiar with the distribution of student typology a 
higher education institution could better decide which student support services should be concentrated on in order to 
ensure students’ individual welfare and academic success. 
4. Research Methodology and Methods 
The research was carried out during the period from December 2012 to February 2013. Students from all state 
colleges participated in the research. The invitation to take part in the research was sent to students’ unions at 
colleges by e-mail. Students’ unions then asked their students to answer a particular questionnaire by using a web-
based survey. The research sample was constructed using stratified random sampling. The response rate of the 
questionnaire was 43.2 % (the questionnaire was viewed by 1127 students, from which 487 students took part in the 
survey). The research instrument consisted of two parts: the first part was devoted to the evaluation of the 
importance of student support services; the second part was constructed in order to identify the type of a student. 
The research data was then analysed by using descriptive statistics and correlations (Cramer V coefficient) analysis 
methods. 
487 students from 13 Lithuanian colleges participated in the research. 73.1 % of the participants were female and 
26.9 % – male. The distribution of the research participants by their study year is as follows: 42.3 % first year 
students, 30% second year students, 23.4 % third year students and 4.3 % fourth year students (only part-time fourth 
year students). The biggest part of the research participants was full time students (92.3 %) and only 7.7 % of the 
sample was part-time students. 
441 Rasa Tamulienė /  Procedia - Social and Behavioral Sciences  141 ( 2014 )  438 – 446 
( )
4.1. College Students’ Typology and Profile of Different Student Types 
 
The result analysis has shown that the largest part of college students in Lithuania belongs to academic (27.9 %) and 
collegiate (27.7 %) types of students (Table 1). Some differences were noted between the student type and study 
year. It is obvious that during the first study year the greatest part of students belong to the collegiate (31.7 %) type; 
however, in the second year the number of collegiate students decreases (26.4 %) and vocational (30.6 %) type starts 
dominating. In the third study year, distribution of student types is about the same (Table 1). 
Table 1: The distribution of college students’ types in total and according to the study year 
Student type   
Total 
Study year 
First study 
year 
Second study 
year 
Third study 
year 
Fourth study 
year* 
Academic 
 
27.9 % (136) 29.2 % (59) 26.4 % (38) 25.0 % (28) 36.8 % (7) 
Collegiate  27.7 % (135) 31.7 % (64) 26.4 % (38) 25.0 % (28) 15.8 % (3) 
Vocational 25.0 % (122) 21.3 % (43) 30.6 % (44) 24.1 % (27) 26.3 % (5) 
Non-conformist 19.4 % (94) 17.8 % (36) 16.7 % (24) 25.9 % (29) 21.1 % (4) 
* only part-time students are included 
 
Academic type of students. The results have shown that students who belong to the academic type work the biggest 
amount of hours (30.67) during the week (Table 2). The empirical data has revealed that average age of students 
who belong to the academic type is 21.49 years. This indicates that older students tend to belong to this type.  When 
compared to other types, the largest number of students who have children belongs to the academic type (9.6 %). 
The research results have also revealed that the average grade among the academic type of students is 8.3 (Table 2), 
what indicates that the academic type of students have better learning achievements than other types of students. 
When compared to other student types, a rather big percentage of students who belong to the academic type (12.3 
%) have previous learning experience in other educational levels (Table 2). 
Collegiate type of students. The percentage of working students among the collegiate type of students (20.2 %) is 
similar to academic and vocational types of students (Table 2). On the average, the collegiate type of students work 
22.37 hours per week, what is the lowest number when compared to other types. Empirical data has revealed that 3 
% of collegiate students have children and 6 % of students have previous learning experience in other educational 
sectors (Table 2). Younger students (the average age is 20.55) and usually students who chose college studies 
straight after their secondary school graduation tend to belong to the collegiate type. It is also obvious that learning 
achievements of the collegiate type of students are lower (the average grade is 7.8) when compared to the academic 
and non-conformist types of students. 
Table 2. Characteristics of different types of students (N=487) 
Characteristics: Student type 
Academic 
 
Collegiate Vocational Non-
conformist 
Percentage of working students 19.6 % 20.2 % 19 % 25.8 % 
Average work hours per week 30.67 22.37 24 28.78 
Average age (years) 21.49 20.55 21.02 20.62 
Percentage of students with children 9.6 % 3 % 6 % 5.3 % 
Percentage of students who have previous 
learning experience in vocational school or 
higher education institution (college or 
12.3 % 6 % 17.4 % 6.5 % 
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university) 
Average grades in the last semester* 8.3 7.8 7.9 8.1 
Percentage of students who chose studies in 
their hometown 
32.8 % 41.8 % 35 % 43.6 % 
* in college sector in Lithuania the highest grade is 10, the lowest – 2. 
Vocational type of students. The largest number of students who have previous learning experience belongs to the 
vocational type (17.4 %). Previous learning experience at other vocational or higher education institutions can be 
one of the determining factors for these students to have clear career goals. The main aim of their studies at college 
is to get a desired professional qualification. The research has also revealed that the lowest percentage of working 
students (19 %) is found among those who belong to the vocational type (Table 2). 
Non-conformist type of students. The results indicate that non-conformist students have less previous learning 
experience (6.5 %) when compared to academic and vocational types of students. Empirical data shows that the 
largest number of working students is among non-conformist students (25.8 %), when compared to other student 
types. It can also be noted that non-conformist students work more hours per week (28.78) than collegiate (22.37) or 
vocational (24) students (Table 2). Even 43.6 % of non-conformist students choose studies in their hometown (Table 
2). This can be one of the reasons why they do not feel the need to integrate into college environment. 
4.2. Demand for Student Support Services According to the Student Type 
Statistical analysis of data showed statistically significant correlation (p=0.049) between the demand for career 
counselling services and the non-conformist type of students. It was also found that collegiate (p=0.011) and non-
conformist (p=0.016) types of students require first year students’ orientation courses. Language training services 
are mostly required by collegiate (p=0.014) and non-conformist (0.016) students. The results did not show any 
statistically significant correlation (p> 0.05) between the student type and such academic student support services as 
academic counselling, library services and distance studies services (Table 3). 
 
Table 3. The demand for academic student support services by different types of students (N=487). 
Student support service Student type Cramer’s V Sig. 
Career counselling Academic 0.026 0.987 
Collegiate  0.113 0.186 
Vocational 0.056 0.821 
Non-conformist 0.141 0.049 
Academic counselling Academic 0.048 0.890 
Collegiate  0.060 0.785 
Vocational 0.067 0.702 
Non-conformist 0.071 0.659 
First year students’ orientation courses Academic 0.084 0.491 
Collegiate  0.165 0.011 
Vocational 0.099 0.323 
Non-conformist 0.159 0.016 
Language training services Academic 0.062 0.766 
Collegiate  0.162 0.014 
Vocational 0.103 0.280 
Non-conformist 0.160 0.016 
Library services Academic 0.118 0.154 
Collegiate  0.036 0.962 
Vocational 0.088 0.452 
Non-conformist 0.112 0.201 
Distance studies services Academic 0.065 0.737 
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Collegiate  0.026 0.988 
Vocational 0.030 0.980 
Non-conformist 0.060 0.792 
 
The Cramer’s V coefficient showed statistically significant correlation (p=0.004) between psychological counselling 
services and the collegiate type of students. The fact that accommodation services are more important to the 
collegiate type of students than other types of students is also statistically significant (p=0.000). The analysis of the 
results showed that community feeling development services are most important to collegiate (p=0.000) and non-
conformist (p=0.003) types of students. 
 
Table 4. The demand for non-academic student support services by different types of students (N=487) 
Student support service Student type Cramer’s V Sig. 
Psychological counselling 
 
Academic 0.102 0.291 
Collegiate  0.178 0.004 
Vocational 0.065 0.726 
Non-conformist 0.125 0.111 
 
Accommodation services 
 
Academic 0.055 0.836 
Collegiate  0.227 0.000 
Vocational 0.102 0.289 
Non-conformist 0.138 0.059 
 
Financial support  
 
Academic 0.057 0.810 
Collegiate  0.084 0.492 
Vocational 0.047 0.899 
Non-conformist 0.121 0.135 
 
Law consultations 
 
Academic 0.037 0.957 
Collegiate  0.077 0.586 
Vocational 0.104 0.272 
Non-conformist 0.111 0.207 
Community feeling development activities Academic 0.052 0.863 
Collegiate  0.294 0.000 
Vocational 0.122 0.131 
Non-conformist 0.184 0.003 
Health services (consultations) 
 
Academic 0.130 0.086 
Collegiate  0.074 0.616 
Vocational 0.108 0.236 
Non-conformist 0.098 0.327 
 
The analysis of empirical research did not show any statistically significant correlations (p> 0.05) between the 
student type and such non-academic student support services as financial support, law consultations and health 
services (consultations) (Table 4). 
5. Discussion 
The results revealed that the largest number of the Lithuanian college students belong to the academic and 
vocational types. Meanwhile, the research done by Hendel and Harrold (2007) showed that collegiate and vocational 
types of students dominate in the USA. It was noticed that the number of the academic type of students in the USA 
decreased by double during the last 30 years while the number of collegiate students increased (Hendel and Harrold, 
2007). According to Hendel and Harrold’s (2007) data, the number of the academic type of students that is currently 
found in Lithuania had been seen in the USA during the period between 1976 and 1986. The results showed that the 
profile of the academic type of students in Lithuanian colleges is quite different than the one described in research 
literature. Dollinger et al. (2002) note that students who belong to the academic type give greatest importance to 
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interest in ideas, pursuit of knowledge and cultivation of intellect during their studies at a higher education 
institution. It was also noted that those students who choose their studies straight after their secondary school 
graduation tend to belong to the academic type. They usually do not have any family or work responsibilities and 
devote all their time to learning. The research carried out in Lithuanian colleges showed that the academic type of 
students pays a lot of attention to learning and their learning achievements are better when compared to other types 
of students. Moreover, students of this type in Lithuania work most hours per week, quite a large number of students 
have children and family responsibilities what allows to call this type of students as “superheroes”. What is more, 
the data analysis did not show any relationship between the demands for student support services among the 
academic type of students. One of the factors why the academic type of students do not need many support services 
could be the fact these students have clear personal goals. Wilmer (2008) also noticed that students who have clear 
life goals usually need less support. The researcher states that the most support are needed by students who have 
poor life goals and cannot link their life goals with their career and studies. The results of empirical research showed 
that most support services are required by the non-conformist type of students. The data revealed that many support 
services which are important to non-conformist students (community feeling development courses, first year 
students’ orientation courses, career counselling) can help students to work with the idea of their personal 
development. It is also important to note that larger number younger students tend to belong to the non-conformist 
type when compared to the academic type. As a result, contrary to students who belong to the academic type, non-
conformist students still are not sure about their life goals. Wilmer (2008) also states that the biggest part of students 
have problems in academic development because of the problems in personal development. So in order to achieve 
better academic results college staff should put effort in improving students’ motivation, self-esteem and integration 
into college environment. 
The analysis of the results showed that the collegiate type of students mostly need support services that are related to 
socialising activities (e.g. first year students’ orientation courses, language training services, community feeling 
development courses, accommodation services). This is also the only type of students who wish to get psychological 
counselling services. It was also noted that the collegiate type of students have the worst learning achievements. As 
it has already been mentioned, academic problems are usually related not to the lack of students’ academic skills but 
to personal problems. This could be the reason why the collegiate type of students requires psychological 
counselling. According to Rott (2008), as the Bologna aim is to educate a creative, innovative European citizen, who 
can effectively solve problems, it is necessary to ensure students’ psychological welfare. On the other hand, the 
number of contact hours is reduced when developing the student-centred approach. As a result, students lose an 
opportunity to receive informal emotional support. In this context, psychological counselling becomes important 
structural element of the student support service system. 
6. Conclusions 
It can be summarised that the development of student support services becomes of greater importance in the context 
of student-centred curriculum development, where less time is given to contact hours. On the other hand, financial 
resources of higher education institutions become more and more limited. It means that an appropriate student 
support system differs in every particular higher education institution. Thus each higher education institution should 
identify the demand for support services according to the type of students who enter their institution. The results 
revealed that first year students’ orientation courses, language training and community feeling development 
activities are the most important support services for collegiate and non-conformist types of students. It was noticed 
that the collegiate type of students also need psychological counselling and accommodation services. Meanwhile 
non-conformist type of students require career counselling services. The results did not show any relationship 
between the demand for support services among academic and vocational types of students. 
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